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STAFF TRAINING AT THE CHAPEL HILL PROJECT

Staff training in the Chapel Hill project rests on four

major assumptions. The first assumption is taat the primary

goal of staff training is to improve the quality of learning

experiences for preschool handicapped children, including not

only the children directly enrolled in our project, but also

handicapped children throughout the state of North Carolina.

The second assumption is that the learning experiences are not

confined to the dimensions of the four preschool classrooms

our project operates in three other school systems, ()I. to the

classrooms of other projects; rather, they go on in the commun-

ity at large and especially at home. If the first and second

assumptions are valid, then in our view a third assumption

iollows: the population to be trained is not limited to our

immediate staff of four teachers, four teacher assistants and

three coordinator-administrators, but also includes all persons

who share responsibility for the learning experiences of handi-

capped children: faiilies, volunteers, personnel from other

agencies, the community at large. A final assumption is that

training is the business of all of our staff, and that those

who receive training should also be involved in the training of

others.

Lest we be criticized for harboring delusions of grandeur,

let me hasten to add that our primary concern is the training

of our staff, our parents, our volunteers, our student interns---

5
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that is to say, those people who have some input into the pro-

gram that we are operating. However, taking a broad view of

staff training has permitted us to give the project a much great-

er-. impact. That is, wherever possible, staff training, parent

program activities and demonstration efforts are combined, if

the training needs of our immediate staff coincide with the

training needs of other populations as is often the case.

Briefly, let us describe the population targets of our

training efforts:

The first target, obviously, would be the training

of our immediate staff: the teachers, the teacher assistants,

the coordinators that we mentioned earlier.

The second target population are the families. Here

we include not only the parents, but also the siblings of the

children that we serve in the project.

A third population is the students that are gaining

practicum experiences and also helping the children in our pro-

ject. These include special education students, recreation for

the handicapped students, social work interns, speech interns,

and interns from psychology,in the school of psychology.

A fourth population is that of the volunteers that work

in the project. This includes young people from the community

at /arge: kids in youth ARC, kids in the CYO and in scouting

programs. It also includes University students from all kinds

of different programs at the University and foung people or
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students or pupils from the various elementary schools where

our project classes are housed.

The fifth population is that of the public schools.

Being a public school project means that you have to and should

cooperate and coordinate as much in the area of training as is

possible. School systems in North Carolina, and I assume in

the other parts of the country, are really dying to have some-

one help them with training problems. We have tried to become

an integral part of the school systems in which we work by

helping out with training in those school systems. This in-

cludes not just the regmlar teachers, but the special education

teachers, the administrators and the pupils in those schools.

A sixth population target for training is the com-

17'Inity at large including civic groups, people from regular

private nursery schools, people from day care centers that are

operating in the community.

A seventh population group is the policy makers

within the state. This includes people from the Governcr's

Council on Mental Retardation, people from the State Depart-

ment of Public Instruction, members of our advisory council,

legislators, anyone that we can buttonhole for a few mintuc;s

to try to sell them on the needs of handicapped children within

the state of North Carolina.

Now let us take a specific look at the conceptual model or

form of our training and fit that model to the population to be
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emphasized in this presentation: the immediate staff of the

Chapel Hill project - Coordinators, Administrators, Teachers,

Teacher Assistants, Student Trainees, Parents and Volunteers.

The model we employ consists of five components:

The first component is Needs Assessment and the Establish-

ment of Training Objectives. The objectives range from specific

skills and techniques through understandings and information to

attitudes and feelings related to handicapped children.

The second component is the Organization of Training. This

has to do with structuring and scheduling and programming train-

ing so that training does not get lost in the shuffle.

The third component consists of the Content of Training

That is what actually goes on in training sessions. We will

talk more about this later.

The fourth component consists of the Methods of Training.

The fifth component consists of the Trainers, the people who

are going to be doing the tiaining. Largely, the trainers in

our project are the staff members and the parents. Being a

school-based program means that you do not have as many resources

for consulting help as you might otherwise have. So we feel

that largely the burden of training rests on the staff of the

preschool project.

I would like now to fill out this model in relation to the

immediate staff of our project. The first component of the

model concerns the assessment of training needs and the identi-



fication of training objectives. A major part of the assess-

ment process and one that is easily overlooked, is the evalua-

tion, revew and revision of project goals and objectives.

Training needs and objectives are related directly to the needs

of children, and thus to the goals of the project. In our view,

the overall project goals should not be as fixed and rigid as

the objectives listed in our project proposals. If objectives

are based on needs, then we must be sensitive to shifts in needs

which would then dictate changes in objectives. If s3rvice

Yleeds and objectives change, then training programs should also

change. Simply stated, one way of assessing training needs and

determining training objectives is to systematically scan and

evaluate what you are doing with children and families and how

well they are doing.

A minor, but to us important and interesting part of our

assessment process is related to the specific area of teacher-

teacher aide roles and relationships. To get at this possible

problem, Mike Hennike and I, with the help of our staff, espec-

ially the teacher assistants who advised us as to what the com-

ponents of this particular scale should be, devised a scale

which we call tile Teacher-Teacher Aide Roles and Responsibilities

Scale, or TTARR Scale, in honor of North Carolina. There is a

copy of the TTARR Scale in your handout materials. We use this

scale to find out how teachers and aides view their respective

roles in relation to many of the specific functions and tasks
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that they carry out in the classroom, and then to begin to

explore with them the possibilities for altering and expanding

these roles. This instrument then was used in lieu of a

written job description for a teacher assistant because we felt

that a fixed concrete job description might hem in our aides and

make it difficult for them to grow with the project and to

really benefit from the kind of training that we hoped to offer

them. Other assessment approaches include the use of a variety

of scales and instruments of various sorts, attitude surveys of

parents and volunteers, needs and interests inventories for

parents and volunteers, interviews with families and volunteers

and interns, just being receptive and listening to and looking

at what is going on in the project, both in the classroom and

outside the classroom.

Organization.

Once training needs and objectives are specified we feel

that it is important to systematically structure staff training

as an ongoing integral part of the project. That is, staff

training programs should not be dependent on incidental learn-

ing or catch as catch can consulting or serendipitous super-

vision. This does not imply an inflexible approach, but we do

mean to state emphatically that we believe staff training should

be scheduled and systematic.

In an attempt to provide for ongoing training our project
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utilizes these major organizational components:

1. A pre-service program lasting for two weeks prior to

taking on staff responsibilities.

2. Weekly in-service staff training conferences.

3. Systematic on the job supervision, including follow-up

. conferences.

4. Built-in opportunities for intra- and inter-project

observations.

Within this organizational framework we find that we can

meet most of our training needs. The other needs are met

through formal coursework, and participation in workshops, and

training programs conducted by other agencies. Let me briefly

describe some of these organizational components now.

Pre-Service Training.

The first of these is Pre-Service Training. Prior to the

opening of the four classes operated by the project in September

of 1970, we involved the'staff in two weeks of pre-service train-

ing. All of the teachers on the staff had received some train-

ing during the pilot or planning grant year. In fact, three of

the four teachers had served as teaching interns for nine months

during the planning grant period. We thought this was a very

fortunate thing to have three teachers who could step into the

operational phase of the project after having trained with us for

one entire year under our planning grant. Two of the teacher.
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aides had served as volunteers during the planning period and

the remaining aides were experienced in working with preschool

children in other agencies. So we started pre-service training

with most of our staff having already had a good deal of train-

ing during the planning yea-.

We were fortunate i another way in crrrying out our

pre-service program, in z.Lit re were able to call on various

staff m_mbers of the Divis. for Disorders in Development and

Learning of the Child Develc:ment Institute of the University

of North Carolina. Seventy-five percent of our children are

evaluated by this agency, and we felt one emphasis of pre-service

training should be on the diagnostic process on which the learn-

ing program of the children would be built.

So we spent many sessions going over the diagnostic instru-

ments and assessment techniques that were used with our children

by an array of disciplines, including Social Work, Speech and

Hearing, Psychology, Occupational and Physical Therapy, Psychi-

atry, Pediatrics, Nursing and Nutrition. In addition to that

we had Dr. Dave Lillie from the Special Ed11.7.ation staff of the

University of North Carolina who helped us out in the education

or teaching part of our pre-service program. Both live and VTR

demonstrations were utilized so that training consultants not

only talked with our staff about child assessment but were able

to show the process. This phase of pre-service also incorpo-

rated a good deal of normal child growth and development.
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The last week of pre-service training was focused on re-

viewing the diagnostic information contained in the children's

folders, home visits, and preparation . in working with

the children. This included the plannin of ear ing experi-

ences that would meet the needs of childr area7 screened.

Woven into the major themes of pre-sc -e w -e some threaC_s

that we think paid later dividends. These i ,lud- one day of

total staff brain-storming about possible -1L- lems and possible

solutions. Brief as it was, this session, -duc.--1-3d beside

a small lake in the woods, helped set a relaxed al-A open tone for

the staff that I think has continued through the year.

A second minor theme was a day-long session on supervision,

included in our training program at the suggestion of Anne

Sanford. With the help of a consultant, Anne and the teaching

staff got into the roles of supervisor and superviseP and the

process of supervision, culminating in critique role playing

sessions.

A final minor theme concerned some ice-breaking in the area

of teacher-teacher aide roles and relationships, which led us to

begin work on the TTARR Scale referred to earlier.

Weekly Staff Training Conferences.

Another organizational component and one of the most mean-

ingful of all the components in the staff training program is the

weekly staff training coLference, led by An7e Sanford. This con-

13
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ference rotates among the four classrooms. Remember that theso

classrooms are spread out over three school systems , u that

one of them is located in the Division for Disorders n Develop-

ment and Learning Center, so the conference rotates an ng these

four classrooms with the host teacher and aide having :he re-

sponsibility of demonstrating and discussing techniques and

learning materials, that they have developed and used success-

fully, and sometimes a particularly interesting child may be

presented as a case presentation. Here too, we employ VTR as

a means of demonstrating, with each teacher being the director/

producer of that particular tape. That is to say, we go in and

tape what the teacher wants to demonstrate for the staff training

sessions that week. In addition, the training conferences in-

clude inputs from either the coordinating staff or a consultant.

We feel that such a system insures total, continuous staff in-

volvement as both trainees and traiLrs. It also facilitates

sharing and cooperation among the four classroom centers, and

permits us to pay appropriate attention to the creativity of

teachers and aides.

Supervision.

Along with the weekly training conferences, we employ super-

vision as a major ongoing part of the staff training process.

Supervision, to us, involves observation, feedback, and assist-

ance, with growth and development of skills and knowledge as

goals. Although the major responsibility for supervision rests

14



with the staff training coordinator, both tlie parent and eval-

uation coordinator and myself provide some supervision.

Steady supervision allows for the individualization of train-

ing, and leads to tha development of skills appropriate for

specific child and teacher needs.

The dual roles of supervisor and supervisee have been

encouraged and developed in the supervisory conference.

The supervisor, in this case Anne, frequently serves as

substitute teacher or aide in the classrooms, and this experi-

ence is one of the most valuable experiences that goes on.

The fact that the training coordinator can step into the class-

room and work with the kids that the teacher has been working

with really aids in maintaining close contact with child progress

and the kinds of problems that the staff may be having in the

classroom.

Pupil evaluation sessions with the supervisor provide

opportunities for assessment of the appropriateness of learning

objectives and methods for meeting these objectives.

Observation Inter- and Intra-Project.

stated earlier my belief that staff training should be a

built-in part of the total project. However, one of the dangers

is walling in staff training by failing to look beyond the con-

fines of your classroom or project walls. One way to reduce this

risk is to investigate what's going on in your area in the way

of programs for children, and to just simply invite yourself

over. Don't neglect the good things going on in your own project



either.. But site visits and observations need -ome structui ig

too, through providing the staff with an opport,nity to s er ut

of their roles and take the time to look at the way others dt

things. Members of our staff have observed in another

H.C.E.E.A.A. project, in institutions for the retarded, n 1:3-

school programs for hearing impaired, orthopedically and mentally

handicapped children, and in regular nursery and kindergarten

programs.

Content.

The Content component that we mentioned is so open-ended

that I will just list some of the topics and processes that have

been emphasized in our training. These include the various areas

of curriculum development, normal child growth and development,

assessment and evaluation procedures, teaching strategies, tech-

niques for working with parents and families, community services,

teacher-teacher aide relationships, learning materials production,

utilizing and supervising volunteers, and planning and evaluating

field trip experiences.

Training Methods.

Another component is that of Training Methods. In this

component, one of the most frequent approaches we use involves

sequencing the methods of demcmstration of the sk ll, materials,

or process being taught; followed by role playing by the trainee;
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and culminating in VTR micro-teaching and critique. This is the

idea of first modeling or demonstrating for the trainee and then

letting the trainee try it out in a role playing session and fi-

nally getting a chance to utilize that skill with children and

then having an opportunity to confront himself with videotape

recordings and to critique what he has just gone over with the

kid. This we feel is an especially efficient method of training

in the use of specific skills, such as modeling and prompting

and using behavior modification. Other methods include group

discussions, individual conferences and the use of professional

readings. At this point, let me to out on a limb and make an

entirely subjective comment about specific methods in staff

training. Initially, the specific training method is of great

importance. Once basic skills are developed, the staff member

must begin to function as a professional; which to me means

assuming a great deal of the responsibility for training oneself,

What is more important, as far as I am concerned, is organizing

the training program in such a way that opportunities and re-

sources for training are provided to the staff.

Trainers.

The final component of the model we use consists of the

trainers who actually do the training. I hope we have been able

to get across the message that primarily staff training is

carried out by our staff. This includes not only Anne Sanford,
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our training coordinator, but also the teachers and aides, the

evaluation and parent program coordinator, and even the director,..

We are fortunate, as I have said before, in our affiliation with

the D.D.D.L., which provides us with consultants; and we have

drawn on outside consultants for training in the areas of recre-

ation, behavior modification and curriculum development. How-

ever, as we said earlier, we do feel that as a public school

based project, the major responsibility for staff training rests

with us.

Parents.

How do parents fit into the model for training that we are

utilizing? The emphasis within our parent program is primarily

on the training and education of the total family related to the

needs of and problems presented by their handicapped child.

Assessment: Assessment of the training needs of parents

began with the interviews and home visits conducted at the be-

ginning of the year. The staff elicited from parents information

concerning problems their child might be having at home, and at

that time we set the stage for various family-work programs. We

also administered an attitude scale to parents and later we con-

ducted follow-up surveys, asking parents to tell us in what ways

we could be helpful to them, using an instrument we call the

Priority of Services to Parents Scale. In addition, at the
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initial parent meetings conducted early in the year, we simply

listened as parents talked about their needs, both as a group ard

as individuals.

Organization: Based on the expressed needs of parents and

with their help, we mapped out a variety of activities which

would meet those needs. These activities include:

1: Parent-Teacher child-progress conferences.

2. Periodic large and small group parent meetings.

3. Individual conferences with parent and training

coordinators for guidance, counseling and assistance.

4. A series of training workshops - patterned after the

demonstration workshops that we do. all over the state

for other projects.

S. A monthly newsletter (see handout explaining function

of the newsletter).

6. A sibling program, which is directed towards teaching

kids to interact more meaningfully with their handi-

capped sib and towards expressing and sharing feelings 2

concerns and problems related to having a handicapped

sibling. This was a component of the parent or family

program that came as a suggestion of the parents.

Parents began to tell us that they wished there were

some activities that we could get the ki s involved in,

in understanding the handicapped child, the home, etc.
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So we have set that up, conducted by our social work

intern and one of the recreation for the handicapped

interns, with our family coordinator serving as super-

visor.

7. Setting up home programs for children, emphasizing in-

formal and pleasant parent-child experiences and where

indicated, concentrated home behavior modification pro-

grams.

Content: The content of these organized activities con-

tinues to be broad-ranging. It has included learning about

state and local services and programs for the handicapped, in-

struction in specific skills such as behavior modification, task

analysis and the sequencing of learning experiences, activities

as volunteers, selecting and making learning materials for use

at home and so on.

Methods: The methods we used in training parents have in-

cluded crisis intervention, family counseling, role playing,

live and VTR demonstration and micro-teaching.

Trainers: The staff primarily, but also on occasion

D.D.D.L. consultants and more recently, other parents-now serving

as trainers.

Volunteers.

Volunteers range from parents, college and high school
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students, elementary students, young people from various organi-

zations such as scouts, and church groups like the CYO. The

assessment we use there is very limited, primarily the admini-

stration of an attitude scale. We have worked up one now for

young children as part of the sibling program. The organization

for tJorking with volunteers includes orientation groups and indi-

vidual conferences, just introducing the volunteers to the over-

all goals of the project, to the staff and to the kids. The

content here is very similar to some of the content for both

parents and immediate staff except we do not involve them in as

many specific things like behavior modification. You will note

in your handouts an Orieniation for Volunteers packet.

Community.

In order to initiate maintain, and support innovative pro-

grams for handicapped pre;choolers it has been necessary to edu-

cate local communities to the needs, efficacy and potential of

such services. The Chapel Hill Project strives to elicit communi-

ty involvement through training. That is, many of the training

experiences and services we provide through the project for

parents and for staff aro also made available to various community

members and organizations. In addition, special programs for

civic clubs are carried out.

Some specific populations in the community receiving project

training include: local Associations for Retarded Children, Cub
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Scouts, Girl Scouts, elementary school classes, church youth

groups, and local nursery school teachers as well as nursery

school teachers from all over the state---about 500 have gone

through one of our workshop programs.

The rationale for such a focus of training is emphasized in

the number and quality of programs available for handicapped

children in the state; we just do not have many. The policies of

inclusion and exclusion of the handicapped child from normal day

care program; point out the need for educating community person-

nel.

The average person's lack of knowledge concerning the handi-

capped child prompts those in the field to provide training and

attempt to help community people develop insight into some of

these problems.

Project staff members have conducted programs for Associ-

ation for Retarded Children groups and all other local civic

organizations that we could get to open the doors to us. We

have also begun working with some of the regular nursery schools,

simply trying to get a regular private nursery school to take on

one of our kids in the afternoon. We started this venture with

a little Downs Syndrome girl. We felt that one way of educating

these people to the needs and problems and also to the potential

that these children have is to get one of them in their regular

program. We did this very carefully, with Anne going over and



surveying what kinds of skills this child would need to make it

in the regular nursery school program. We went back to the

classroom and trained this child in these particular skills.

She fitted in beautifully. We followed that up with some super-

vision to make sure that everything got off to a smooth start.

I think that was one of the most effectilre things that we have

done toward training people in the sense of trying to get them

to change their attitudes about excluding handicapped children

from their program.

As an outgrowth of these experiences have come dedicated

volunteers, letters of support to policy makers, innumerable

teaching materials and referrals of children to the project.

I might say that this notion of working with community

people and state level people has begun, I think, to pay off some

dividends. Just recently we have a law, or at least an amend-

ment to a law, in the state of North Carolina that will allow

school systems to use special education teacher allotments for

preschool projects for handicapped children as young as three

years of age. We like to feel that we had a lot to do with

getting that changed.
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Now for a brief narrative description and pictorial view

of total staff training in our project.

1. It begins with a focus on the needs of the children we

serve directly in our project.

2. But it also includes children from other z-chool programs

and projects.

3. Helping to train others in developing meaningful learning

and living experiences appropriate for young children.

4. Attempting to get across the message that young children

learn through expressing their own thoughts.

5. That they also learn through appropriate adult interaction.

6. As well as from properly structured teacher-directed

activities.

7. Training means helping a teacher learn to confront herself

through the medium of VTR and the method of micro-teaching.

8. And suggesting curriculum development and learning exper-

iences.

9. Training within a school system also means involving the

children in the schools through helping them to develop an

understanding of handicapped children.

10. Developing their interests and concerns through group

discussions.

11. Finding ways for them to experience what it means to be hand-

icapped or have a sensory impairment.
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12. And giving them an opportunity to put their understanding
13.

and interest into activities such as the construction of

learning materials.

14. Staff training involves the families of handicapped

children.

15. Parents in group meetings and planning sessions.

160 Working together with the staff in con -7ucting an effec-

tive learning environment for their chi_'ren.

17. Getting a chance to talk about their c 1c1 with

child's teacher.

18. Having an opportunity to observe their as he goes

through daily activities.

19. Being a volunteer for field trips and learning how to help

a child experience the world.

20. Finding empathetic listeners with whom to talk over a

child's problems.

21. And getting instructions and materials for carrying out a

home program.

22. Training for the family means working with siblings as wel]--

letting them see how much their handicapped brother or

sister can do.

23. Training for the staff means weekly conferences where

ideas are shared.

24. A chance to see others work with children.
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25. It means supervisory conferences with a master teacher.

26. It also means being in the objective eye of the video

camera.

27. Then confronting yourself with the assistance of others.

28. Training also means learning from a consultant how to

evaluate a child's needs.

29. And then putting it all together with a little help from

your friends.

30. In many learning activities and experiences for kids,

31. Including everyday things like eating lunch.

32. Getting ready for story time.

33. Laughing about the story they just heard.

34. And some not so everyday things that really turn kids on.

35. It means getting out into the community to see what's

going on.

36. And knowing where to find the biggest Baster bunny in town.

37. Training also means educating the policy makers in the stat

about the needs of handicapped children.

38. And trying to influence decisions that are made.

39. Within these walls

40. At the various levels of state government.

41. But whatever else training means

42. It culminates in this:

43. Meeting the needs of children.
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Education of the

Developmentally Hanelcapped Presdhool Child

cussmun VOLUNTEERS

October, 1970

Prepared by

Donald E. Taylor
Director

HCREAA Preschool Project
for

Developmentally Handicapped Children
Chapel Hill City Schools

Chapel Hill, North Carolina

Funded by
U.S. Office of Education

Deauvan eg Education for the Handicapped
Washingtnns D-C.
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The Chapel Hill Pre-School Project encourages the participatian of volun-

teers. Oar children can gain great benefit from one-to-one interactions with con-

cerned adults, and we feel that your contact with our children my serve to furthee

your concern for and interest in the kinds of children we serve.

There are a few basic facts about the pre-school project that may be of

interest to you.

1. The Chapel Hdll Preschool Project is primarily funded by the United States
Department of Health, Education and Nelfare, Bureau of Education of the
Handicapped, under the provisions of the Handicapped Children'e Early Feleeatien

.Assistance Act. The project is administered by the Chapel Hill City School
System and all project staff members are employees of the Chapel Hill City
Schools. In addition, we receive the cooperation and support of the Duthem
City Schools, Durham County Schools, the Division for Llsorders of Development
and Learning (D.D.D.L.) of the Child Devaopmatet Institute of the University
of North Carolina, the Duke Developmental Evaluation Clinic, the State
repartment of Public Instruction, and the University of North. Carolina School
of Education, Department of Special Education.

2. Our primary responsibility is to serve the educational needs of pre-school
developmentally handicapped children. To meet this responsibility we operate
four classrooms in the following locations: Lincoln Elementary School,
Chapel Hill; Memorial Hospital, University of North Carolina; Lakeview Elem-
entary School, Bragtawn, North Carolina; and Lakewood Elementary School,
Durham, North Carolina.

Each class is under the direction of a teacher with a Meters degree in Spacial
Education. The teacher is aided by a trained teacher-assistant. Six children
are assigned to each classroom. The classes are operated Monday through
Friday, from 8:30 to 1:30, and follow the schedule of the local host school
system.

3. Another important objective of the project is the development and modificatial
of methods, materials and curriculum for teaching young children. Ne also are
responsible for demonstrating and disseminating the techniques used in cur
program. We are readhing this objective by sponsoring and participating in
workshops and other educational programs for persons who staff other pre-school
and day-care centers, and through providing printed materials describing
various aspects of our program.
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GUIDELIMS FOR voLummis

1. Please fill out the Volunteers' Data Sheet attached to this form. All volun-
teers must be interviewed and approved by the Director.

2. Make sure that the teacher in whose classroom you work knows your volunteer
activityschedules including the last dayyou, will be working with our project.
If you do not presently know your termination date, paease let us know as
soon as possible.

3. Be consistent and responsible in following your schedule. Let us know in
advance if you plan to be absent. This is important because sone of our
planning my depend on your being in the class at certain times.

4. You are directly responsible to the classroom teacher while working in our
prclect. Do not undertake any activities involving project children without
consulting the teacher.

5. Many parents and professionals will be observing in our project. Please be
considerate and sensitive in how you talk about project children in the pres-
ence of others.

6. Vblunteers should not have access to the case folders of children in the pro-
ject.

7. Teachers are not responsible for training volunteers bsyond that training
which woad directly facilitate the immediate usefulness of the volunteers.

8. Volunteers should not be allowed to dispense rewards or reinforcers other
than social unless they are trained or supervised by our staff in using this
technique.

9. Members of the project staff will be happy to answer questions concerning: the
project. Our offices are located in the Lincoln Elementary School Annex on
Merritt Mill Road. Telephone: 96744271.

Thank you,

Don Teylor
Director, Preschool Project for
Develapmental4 Handicapped Children
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Traxamm DATA MEET

1. Nem

2. Local. address and phone number

3. Referred to our Projedt by Wham?

rsof;ISMOmPalsonseltavausionillareglININADMII

aortwonoannviesearrows=

Itt-Eult hours and days will you be 'working in amr project as a voluinteer?

Time Days

'What previous experiences have you had wi.th handicapped children?

raw .....+AMMIK .011.111111.M.N.10*.l..

awnsVavrehaqpmewsql.~04..01101111"10XIMIWIONIMPktffros/41:WWWwillplossolo+Wroralue.cas01.11

10.4'11.1.41.N.0406.110001/RAIMMINM

6. If your volunteer work is a requirement for a course you are taking, what is
the nature of the requirement?

r.61101~00101414104011110100.10.010POINWIPINIMPOMMIPM

ocaloilleIMPOWVIWIMIII0111111101

NIIWNIIMANNWIPIRMINOVIIICANIMICO

7 . WhEA are your objectives in volunteering to work in our project?

.111.1.1.0011.00seormlOmalela410.8NMOMMININIPIIMINONIA"

qmkgmeen,,,ANIMW.,111MIQWWWWWWWW.M101101110,01
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SUGGESTED ACTIVITIES FOR VOMIT:MB

1. "'Sitting tn" mith teacher or teacher-assistant during individual leesons.
This should help give the volw2teer a chance to observe closely the teaching-
learning interaction. The teacher or teacher-assistant may Wish to interpret
or explain this interaction to the volunteer.

2. Vblunteers maybe used to teach individual lessons, using the plan and mater-
ials provided by the teacher.

3. I volunteer might plan and carry out an individual lesson, with the approval
ot the teacher.

Lt. Volunteers could be used to assist with snack and lunch times.

5. Certain group learning activities, .such as reading.or story times might be
conducted by volunteers.

6. Simple frequency-count data recording might be done by volunteers.

7. Volunteers may assist the teacher in conducting field tripe.

0. Playground and recreation activities might involve volunteers.

9. Volunteere -might be aeted to elake inotructionel elePerative 'materials.
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VOLUM= ATM= SCAM

Vlense fill out the following scale. There are no right or 'prong ememre.
We are interested in your opinions. Witte ih the letter uhich fits your
foeliags.

Strongly agree: SA
Agree: A
Strongly disagree: SD
Disagree: D

1. It is more important to have close hoMe/school relationships with
handicapped youngsters than with normal children.

2. Parents a handicapped children should be taught haw to teach their
children.

3. Parents of handicapped children have basically the came concerns as
parents of normal children.

L. Parents of handicapped ehildren are less well adjusted than parents
with normal children.

5. A handicapped Child needs to be with his parants more than other child'enp

6. With a fee exceptlem% nre-schooI programs are not necessary for handi-
capped dhildren.

061101KIPPSAIMM
7. The typical special pre-school program is in reality a watered down

regular kindergarten.

8. The materials for retarded children are basically lower difficulty
lcvS1 but otherwise the same as used for other Children.

ffeMOWSAFAIIII.9.
Pre-school children who are handicapped
stimulation.

With intensive remediational efforts in
children will reach near normal levels.

need intensive intellectual

the areas of disability, these

1. tisnalicapped children present a greater Challenge to the teaching staff,

12. Teachers of hardicapped children have a different personality than
regular classroom teachers.

13. It is pereonally more rewarding to work with handicapped children than
normal Children.

14. Normal children are eaoier to relate with than handicapped Children.
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Strongly agree: SA Agree: A Strongly dicnree: SP Disagree: D

15, Normal children are nom o2 an intent/claw- chailimge than retarded
children.

16. We should care for our handicapped children, hut Lillore should be dons
educationally for gifted, since they are our real assets.

17. Handicapping conditions are irreversible.

38. Tnatitutiona3.isation with severeV handiearpod childrun la, ormaiderIng
our current techniquona Rime, certain.

19. It is easier to choose a lesson objective for a child who is retarded
than for a normal child.

20.. Retarded children are easy to pl Be.

21. Handicapped children deserve all the ecinvatkr they get.

22. liGet professional people have too much training in areas that are
useless.

23. Special techniques with retarded children are fines but what realty
works is affection and concern.

24. Retarded children get more than their share of professional time.

25. Retarded children should be given more freedom of choice in their

26. We tend to regiment handicapped children too much.

27. Emotional problems in handlcapped children are from expecting too
much of then.

28. Emotional problema in handicapped children stem from their, handi-
capping conditions.

29. You should not punish a hattlicapped child, because only a positive
orientation is effective,

30. You should not exclude a retarded child from the group lesson becaue:;
of disruptive behavior.

32. Knowledge of normal children does not help in working with retarded
children.

3?
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Ept....-cincly. agree: SA Agete: A Strongly disagree: SD Disagree: )3

frilinft1101101243 2

4MAINISNIIIIMIC/36

Working with hmadicopped children requires more patience than noeleg
with normal chil&ren.

Less able teachers are more secure in working with retarded children
since they do not question wItat in going on.

Residential institutions are beet able to meet the retarded child's
total needs.

Retarded children have a negative self concept because they really
cannot do magi of the thinga normal children can do.

Retarded children should be segregated from normal children becauee
if not they realize how slow they are.

37. ivatarded children should be kept at home whore they are loved aid
eared for.

39.

Most professionals are too businesslike; i.e., impersonal and distreet.

It is best to work on correctim the child's disability rather than
to try to inTreve his existing streneths.

We really do not knoW the worth of pre-school education for handi-
capped children.

Lessone for pre-school child,ren should be interesting enough to avoid
the use of candys trinkets, etc. as a reward.

Ia. Reinforcement theozy and behavior modification violate the child's
basic individual freedoms in a democratic society.



PARENT AgTITIMI SCALE

Meese all out the following scale, answering the questions as.they relate to your
There are no right or wrong answers. We are interested in your opinions.

Write in the lettei.-;' which fits your feelingd.

Sizongly agree: SA Agree: A Strongly disagree: SD Disagree: D

1. Nr child needs a special education program.

2. Ny child should be given the same learning experiencee as other children
when older.

3 1 feel that my child should be with regular class children.

4. Although special in some ways, my child needs the same things as mcst
children.

5. The special class teachere need to know my child better.

6. I think that with special instruction Iry child can learn many new things.

7. The parents teach children as much or more than the teachers.
OSOSIVORMOORN

8. I have reservations about what pre-school progrmns can really accomplishq

Olms.raM.P.O.
9. Pre-school programs are handy because they also provide babysitting.

10. In my opinion there is really nothing that special about the special
program.

11. The biggest benefit in special education to Itvir child is the individual
adult (teacher) attention.

12. In pro-school education the main thing my child, will learn is to get
along with people.

13. Learning basic skills in class is more important than getting along with
other children in the class.

14. I can teach my child as well as anyone can.

15. Pre-achool education has made me more aware of my child's learning
difficulties.

16. After the pre-sehool program my child will be more sociable.

17 . Atter the pre-school program my child will be physically more capable.
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la. The pre-school program should above all else help 177 child adjucit in
this woad.

1.9. I would rathersr child play than have him sit and IT en-A his col_re.

20. The pre-school program should concentrate on teaching my child self-
help skills.

2l. IV child should be given school work at which he will be 90 successful.

22. I think zree child's pre-school teacher should share her teaching skills
with me.

23. Regardless of how good the pre-school program is, the stigma still is
there.

24. As a parent I have sole responsibility for teaching toileting, tooth-
brushing, dressing, etc.

25. I need an educational home program for my child.

26. Kir goals for my child have been raiSed becauee of the pre-school program.

27 The pre-school program should increase lily child's intell4erence.level.

28. With all the tIme and effort, rgr child should learn to do a lot more
than before the program.

29. The success of the pre-school program is measured by how well the chil-
dren like it and not so much by how well they learned.

30. The pre-school program is a lot like a nursery schrol.

31. Although helpful, the pre-school program probably idu not change rug
child's eventual school placement.

If my child did later go into a regular class. I would prefer the teacher
not know he was in a special class.

33. I haVe some reservations about letting my and e used, in demonstrating
a teaching technique to observers.

34. I have reservations about WY child's behavior, progress, ete. being
discussed -ifith observers.

I feel that filming and taping my ch1.141's class for demonstration
should be kept at a min:them.

do not wish to have graduate students,
WarJ=Jure ibeehzdrinav telth my* youngster*

40
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38.

A. feel that. I need more contact with the teaching staff of the pingrar..

I feel that I need more contact with tho administrative staff of the
project.

39. I feel at ease in talking to other people about iv child's program.

W. I would like to see less in the slay of visitors to ny child's class.

We need more information from the project about other community services.

/12. The requirements for parents in this project are too demanding.

43. I would prefer that the money for this program did not come from the
federal goverment.

44. The pre-sehool program should be set up for the afternoon also.

115. The morning program is too long for tag child.

46. These questionnaires are an invasion of nvir privacy.
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Prascl?col Project
Lincoln School Annex
Chapel Hill; N. C.
Ehrele 5, 1971

Dear Parents:

Xn renponse to interest exnressed by some of you, the Project is consider-
ing sponsoring a series of workshops for siblings of children enrolled in cliv
program. We appreciate your awareness that the brothers and sisters of our etn-
dants play a vital role in the development of the handicapped child.

Possible goals tawardwhich these sessions could be directed include:

1. A. general knowledge of the Preschool's schedUle curriculum, methods of
tescleing and teaching objectives.

2. An understanding and acceptance of the handicapped sibling's abilities
and a knowledge of how brothers and sistarz can follow up an individuel
learning programs at home.

3, An ability to recognize and handle the feelings such as anger or fras-
tration that sometimes hinder a normal child in learning to interact
appropriately with the handicapped sibling.

4. A general knowledge of the causes of handicaps and how they canbec
explained to others.

5, A knowledge of what the normal sibling can do to help the family end
the handicapped brother or sister to cope with the problems of daily

6. Awareness of kinds of activities that can be shared with the handicapped
sibling in the home and in the community.

We hope net these sessions will be meaningful steps in th.: development of
your children5s understanding of their roles within the family and in enabling
them to share family responsibility in training your handicapped child.

Please complete the enclnsed form and return it by mail in the self-
addressed, stamped env-Ilope as soon as possible, so that, if there is sufficient
interest in such meetingal we can begin discussing definite dates and times. At
present we are considering a series of late Sunday afternoon sessions at Lincoln
School. Thank you for your cooperation.

11°)01-471
Gloria Martin
Social Work Intern
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iU mat arid rottum:

Children in Drily
Nona g

1.

AZo: Sex:

2.
0..carolfseswetamerergeossatawismal.PORs4eraiMmeRradsWil ifferimormasaLePeOrMashasSitiMemaaasew cmgavousalmwwise artsaataioWeialeraosmaserness,

3 6

46 esawwwwwwoommtaexattemturoreen~amssiwowilterppamenremownermemormomftes~wormouns.

5.

mrottreaftsozammaprze. wrseseruaromamuireimalaracbscromm.

earxmanionstrowewars+ dotorvarearanwalememeservalzreastaws

Nremodegrafroonarerghs saniammewassmirmeMbrasS..rrialM=2

Are you interested in your chi3.dren attending these workshops?

yes no

Are your children willing to participate in these sessions?

yes no

Do you feel that your child vould like to have a obest friend" accomany him to
these meetings?

yes no

Are you mare of other siblings of handicapped children who might be interested
in attending?

Names g

naKismotarrialielMftemilloreo

Mhat goals would you, like to see accomplished by these sessions?

IMININCONNIMPAZENOwItiV.....
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PilIORrivr OF SE:WIGES TO PAMITS
(PSP SCALE)

Please rank those areas which you.feel are Mobt important. Put a one (1) beside
the most Important ai-ea, a two (2) beside the next-most important, and so on.
Please do not twe a number more than once,

Provide training to pareats.

Interpret test rclr-uits.

Provide transportation.

Suggest other available services in the community.

Counseling for family problem.

Establish parent organization.

Pratriata afternoon nrovrAm.
a. _
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PAMTAL PRIORITY FOR DEVELORMTAL GROWTH

(PPM. SCALE)

Please rank those areas which you feel are most important for your child to learn
while he or she is in tha pre-school progreen. Put a one (1) beside the most impor-
tant area, a two (2) beside the next most importentl and so on. Please do not use
a number more than once.

Fine motor development, i.e., coordination of fine or small muscles used
for activities ouch as tying shoes, using scissors, buttoning clothes, stadrins
blocks, using a pencil, etc.

Gross motor develoment, i.e., coordination of large muscles in activities ouch
as walking, jumping, riding a tricycles throuing a ball, etc.

Receptive language, i.e., understanding uhat is said, such as in following
directions, undexstanding simple commands, gor example: "Bring ne a
"Open the doer".

Expressive language, i.e., naming objects, stating what he wants, stating
1Dses and dislikes, expressing his needs and feelings.

Social development, i.e., relating with adults, teachers, peers in appropriate
manner such as sharing, eooperating, playing.

Motional development, i.e., appropriate expression of feelings and emotions
.aftf

such as cortrollina temper, not crying excessive37 not hitting, biting or
hurting others.
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avsmiaor

Date

fAtid'er of Children Preoent

10 Activitieo Observed:

SUP7An3on MORD 5-avIT

Vas

2. Feedback to Teacher and Aitieg

3. Suggcalons:

4. rolioNwups



StatO Movbor

nma og Observation

OBSENATICII MORT

-..11.ertnAll'eP51Fatk72.411.1=1,11.4:172WWV=SVM,r,tCnrCO.%

Name of Project or Program Observek

Addresa

Da$o of avlsrmtion

List yonr objectives for observing this program (what do you ezroct to see or learn?)

Mich of yvar objectives were met?

!Jou can you adapt or interpret vhat you Observed or learned into your program?

List other activities or components of the program you observed that might be of
interest to other staff members.
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MITTICZ.V. DTZEN'S EIMMAtivial

The pupose of thia questionnair8 le to (1) give you an opportunity to eY4pre3a
your mosossment of the practlem site; and (2) to provide feedback to your aoper-
visor aud the traininz site etaff. Your aseessment will be used to modify and hops..
fdlly #prove the practicuri experience for those who follov,

Please answer the following Was by-writing to the left of each item the number
which best describes your asciessments

1 - very good

.Immolo.W5Immo

00.41.11111MINNIO

Armemanamft

ezzAnotompwraine

wurnkoseneamo

warcsaszsze to.

ValsrapilaWON

Ossaissowsiror

2 - good 3 - average 4 poor 5 - yeti poor

1. Frequency of slipervisor visits to the training site.

2. Length of supervisor's visits to the training site.

3. Time 02 day supervicor visited training site.

4. Use of supervisory tine.

5. Svervisor's observation of trainee's Individual Lesson,

6, Supervisor's observation of trainee's Grtlup Lesson,

7. Opportunity for self criVique of video taped lesson.

8. Supervisor's critique of LAnee's individual lesson.

9. 8upervisor's critique of trainee's group lesson.

10. Supervisor's critique of trainee's video taped sessions.

11. filoummi mtp. or ilayrAD es Aft Inotructional tochniquo for teaching
trainees.

12. Supervisor's suggestions for self made materials.

13. Training site's provision for intern's teaching space.

14. Supervisor's suggestions for commercial materials.

15. Supervisor's ruggestions for use of special materials Trith speoifia chil-
dren.

16, Training sites prov1eion for fatern°6 planning spaoed

17. Supervisor's fund of information on Behavior hiodifioation.

18. Training site s. provision for teaohing materials.



1,401,770,

25.

26.

279
0,19A.n.ea,r.A.0

MZ
st../Arptamwme

112",

*1.10399

vc;y. good 2 good average 4 poor 3 very imor

Supasvisorrs fund of inforrstion on Task Analysis.

Training sites provision for observation space.

Scapervisorvs fund of information on obilthsen being taught.

Training site's provision for iritern's orientation to the Fkoject0

stayer vjeurg a help with Group Lesson plans.

Training sitals .prollision fox. intern"s orientation to the ohilL

Stipervinor's help sdth Individual Lesson plans,

Training site's provision for preliminary oboan.vationa

SupervisorQs enaouragement to try new ex).MaCi7.00*

Training site's referenoe mterials.

fraining site's general willinerms to assist interns.

Training site's use of volunteers.

Training site's use of volunteers to assist interns.

Ability of teacher aides to work toith interns.

Training site's use of teacher aides to assist interns.

Amount of time for planning activity.

TttNtining site's )3 of Reoreation students to srork frith interns.

Ability of Recreation students to assist interns.

Training site ctdministrative staWs Vrillingnesc to help interns.

fraining site administrative secretarial help.

&star teaohes.'s suzgestions for self rade tesohing materials.

Training sites datand on intern's time for teaching.

Training site's demand on intern's time fez. meetings.

Meter teacher, 'sggestions for commercial terushing materials.
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1 - revy good 2 . good 3 average 4 . poor 5 - very pocr

45,
wotttwoomaw.

47.

49*

Flastee tcaohm vs fund of information about the children.

Amount of trainees contact with prents.

Ulster teacher's fund of information regarding bellavior modification.

location of tbo training site.

Master teacher"s fund of information regarding task analysis.

Helpfulness of Project consultants.

Mast m. teether's skill in demonstrating teaching techniques.

Nhster teactIcr's sAll in critique of trainees group lesson.

Master teacher's skill in critique of trainees individual lesson.
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Directions:

Please fill out the follygiag seale by' milting the number to the loft of each item
'which best describes your position regardiqg that item. Do not omit any items,
avid write only one number for eadh item. Please do not hesitate to endorse
eithey response extreme ig it beat describes your feeling on the matter.

The nurdbers you are to use represent the following:

7 Exclusively the teacher's responsibility.
6 - Primarily the teachvs,is responsibility.
5 - Usually the teadher's responsibility, but often the tencher-aide's res-

ponsibilAy.
4 - Teacher sud teacher-aide share equal responsibility.
3 Usuailsr the teadher-aide's responsibility, but often the teacher's

responebility.
2 - Primarily the teacher-aide's responsibility.I - Ex.c1usive4 the teacher-a.i.de's responsibility.

1. Informine parents about parent meetings.

2. Assigning duties to volunteers.

3. Answering quoistions of observeri .

b. flAnning recreational activities.

5. Preparation of a snack.

6. Selecting field trip sites.

7. Carrying ant individual daily lessons.

0. arkegooLing Unda of consultant help.

9. Planning in-service activities.

103 Purchase of instruct': ,a1 materials.

Critique of teacher's group lessou.

12. Staying late with a child whose parents are delved.

13. treaving individunl child get reaoly to leave (i.e., putting on wraps).
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- Elzolusely 'We teather'a moponsibalvo
6 - F,?:dmarilythe teacher's roux:olbilftty..
5 - Wmally tezchsv's respoantbilit7r but ofteaaift's roalpogib1.A70
4- Teacher and aid.s share egmal revplaclibaity.
3.- Utual,47 r'1,da's reqponebilikr, hilt often teacher's responsibiLikr.
2 - FrimaTgy the aide's rsspon21.bilitTo

- Eacllasivaly the aiWe responsibility.

Tmainating luadh period.

Tbrminatirg individual lesson poDri^8.

Rsturning food Y.,3 storage area.

58. Seeking t!lo aid of tab project obordinatox ,for evaluation and the
parent pawram.

59 Seeking the aid of the project coordinator oP curriculum aud supervisor
of teaeaers.

60. Domonstiaing teaching materials.

Acking observers to sign the observation book and fill atxt demon-
stration blank.

62. Interpreting developmental profile.

63. Relating test restfas to wants.

Ebrplaining activities to observing parents.

65. Sears that a child does not eat others' 'food at enack and .i.unch

66. Keeping the child's records current.

67. Keatexing the files in ordeer.

68. reeping the charts and project records current.

69. Making systematic observations of problem behavior.

700 peterraining behavicral goaLs for indir-ival children,

71. Assessing a child's general Ix, ,100

72. Requesting a 71:-levaliriatical in certain tlevelopmental areas.

73. Petermining tb. Lnd ir dditimal testing.



- En'a.laskfaly the teacher's
6 - Pr2.rarily the teadaer's mus.aanorailiV.

- 'Oma2 *. teaicher's rermonsibany of.tan eatoless revcraeibilitg,
4 - Teacher and aide share equel rezponsibility.
3 tIcroliy aide's responsibility, but often teacher's responsibility.
2 - Primaxti3y the aide's resyme_bilit70

- Faciusively the al.de's reersimsibiaty.

74. Writing progrws reports to parents..

75. Helping a child serzparate firm Ws parents.

76. Solicit*? volvnteers.

77e Slapervising volunteers.

toligning clatiez to gradvnte atudent trainees.

79, Greetir.g observers.

Co. Supervising gradaato student trainees.

81. Ordering supplies.

62. Evaluating graduate stddent trainees,

83. ftplaining an activity to observers.

84. Maintaining general attractiveness of the classroom,

C5. Decorates room for special occasions.

86. Keeps roll book current.

87. Decorates room for special occasions.

88. Operates aidio-visual alds equipment.

89. Cares for plants and other 31.4.ng display.

Takes care og irJ3tractional matririale.

91. Takes children to rest room or "potty chair",

Cleans blackboard aad erasers.

57
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ion

the mjor t

parent 3 and the z'eoogni

programs for handicapped children is the inclu

th ir special n eds and interests related to %

bandicapped children. One neane oZ maintaining parental involvement while at the

eame time diseeminating to them nformation concerning their child s progrm le t

publication of a program neusletter. The Chapel Hill Preschool Project for Dev-

elopmentally Handicapped Children, a 11. S. Office of Education Demonstra.don Pro.

t has utilized its monthly newsletter

parents and to meet a variety of needs ind puipose

o_

primary purp of the n.

activities of the project

ol to involve and

to keep parents informed about the

includes the learning ezpertences of

and group and training activities for parents and staff.

The newsletter can also be used to provide parents with

one for helping their handicapped children.

Another purpose of the newsletter is the dissønination of iafonnation c

ceraing community aervicee and organizations fbr

on and sug

as well as informat on

about state and national issues related to handicapped children

inally the newsletter can help meet a variety of needs In public relatozg.

letter maiing list can include program advisory councils, school board

ambers other agencies local and state education leaders and political f

C

To

be car

the purposes enumerated above, the cantent of a newsletter shoild

tad. The s lection of articles and. news items should a3o be
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a

of the readers, and tide the foao

Parents are vitally

os ted b accounts of the educational activities provided for their children. The

help to meet this interest through descriptions of major act.k.viti

nd references to their child, by name, should be included.

gted Borne ActIvit5 a Carryover of instructional programming frcm school

to home can be facilitated by concrxte suggestions for home activities related to

classroom activities. Such Bugg stions need not activist of structured, formal

4ivities, but should emphasize the many informal opportunitie- for learning in _

environment Articles containing suggestions for helping children at home

an be included. Such articles can be written by staff members, exerpted from

llehed material, or written by parents.

u- on and Services, The roles and functi...

and descrIptions of program services available to parent,s

-uld be included. et the f" section aids in the development of rapport

This section may also be used to provide program eval-

41.01,113

arents and

n data to parents.

on Abou

often have problems which can not be dealt with in an educational setting.

about community and state resources and services are often helpful

Through a Letters to the Editor column or a co

eservices. Paren s of hand capped

up of

parents' ccarnnents or reactions toil variety of issues, parents can have a part in

bhe newsle all our regular parent section 'Parents Speak Out

of topice we have cthazed in this sectio local programs or serv ces I mouLd

lee
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3.12. developed or improved for my child" and 'paT n

et:Ions to being told their child WAS handicapped"0

NatoriI and Stnte Trend Articles diecuesin issues and tr

lating to services for the handica ed hould be a part of the newsletter.

night include discussions of pezding state and federal legislation and of issu

ach as day care for young children. A selected bibliography of books and articleo

zight be included in this section .

Iniorvatiori The newsletter can be an effective m ans of dissera.

ating simple data collection instrinnete to parents. Brief, i-designed quee-

tiornaires may be included fram time to time as a m-ans of evali,ating program

activities and assessing winet needs of parents and children

17# Gud

nsideration

rtant a

Keep it simple

following suggestions should help tomake the newel ttnr

o a program or proje t for handicapped children,

t confuse or turn off" parent readers by over-using

highly technical language. Thie does not mean writing down to parents

newslett r should provide meanin fhl definitions whenever technical terms

be used.

Include a vaxiety of content. The interests and needs of parents are quite

varied. Be sensItIve to these needs and interests

Involve the total program staff. Fhtting out the n should nab be the

tal responsibility of one suaff member. Everr0047 has to be involved and

erYbody has something to contribute.

Involve parents in same phases of the newsletter. Parents can type, nimeograph

staple and mail the pUblicationt suggest artIcles of interest or topics thsr
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